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LMPS vision: 
 
‘Being able to read is crucial for every child. It is the key to developing much of their 
potential. Not being able to read well means children will not benefit from all the 
opportunities a good education has to offer. They risk leaving formal education with poor 
qualifications and struggling in the world of work.‘ 
Literacy Trust 
 
 

Rights Respecting: 
 
The policy has been composed with due consideration to our whole school commitment to 
the Rights of the Child and our accomplishment of being a Rights Respecting School. It is 
written in accordance with Article 28 of the UNCRC ‘Every child has the right to an education’ 
as well as Article 29 ‘Education must develop every child’s personality, talents and abilities to 
the full.’ Although direct reference to this is not continuously made, the policy has been 
written with full consciousness of our responsibility and commitment to pupil’s rights.  

 
Purpose of study: 
 
In accordance with the National Curriculum, Lady Margaret believes: 
 
Reading is a significant life skill and the development of reading strategies will enable our 
children to read and write confidently throughout their school career and on into adult life. 
Evidence suggests, that children who read for enjoyment every day, not only perform better 
in reading tests than those that don’t, but also develop a broader vocabulary, increased 
general knowledge and a better understanding of other cultures. 
 
In fact, there’s evidence to suggest that reading for pleasure is more likely to determine 
whether a child does well at school than their social or economic background. At Lady 
Margaret Primary School we passionately encourage and require our children to read every 
day and aim to nurture a love of reading through carefully selected texts, which inspire and 
motivate pupils to become life-long readers. 
 

Curriculum aims: 
 
Pupils learn to read easily and fluently through daily phonics in Key Stage one, following the 
letters and sounds scheme. They read regularly to adults through either daily supported 
reading, whole class reading or one to one reading. In addition to this, they also have 
Recommended Reads, core texts, library books and home reader books (Big Cats or Oxford 
Reading Tree scheme). 
 
Pupils develop skills in reading through the understanding of core texts. Our curriculum 
coverage maps are tailored to meet the needs of our pupils and have been designed in 
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collaboration with the CLPE. In essence, pupils study a book, related to their half-termly 
topic. They often study books which are more challenging than those which they might not 
be able to read independently. They will use this book as the basis for reading, writing, 
speaking and listening tasks and links to foundation subjects. 
 
Pupils are encouraged to read widely, through our use of differing class texts, library visits, 
high-quality texts, Recommended Reads and home reads. Our classrooms and school reflect 
a literature-rich environment. Pupils are encouraged to read for pleasure using reading 
partners, quiet reading time and enjoying story time.  
 

Planning and Progression: 
 
Reading is taught through whole class reading lessons. At LMPS it is expected that children 
are taught the reading skills and strategies through whole class and supported reading. 
Reading is taught across all areas of the curriculum with all lessons having an element of 
reading aloud. 
At Lady Margaret, we use reading domains to teach the key reading skills: 

Reading domains KS1: 

Reading Domain Success Criteria 
1a Define  draw on knowledge of vocabulary to 

understand texts 
 I can read an unfamiliar word. 
 I can read around a word to help 

my understanding. 
 I can explain the meaning of 

words. 

1b Retrieve identify / explain key aspects of fiction and non-
fiction texts, such as characters, events, titles 
and information 

 I can identify key information 
such as characters, settings and 
events using scanning. 

 I can answer who, what, when 
and where questions using 
skimming. 

1c Sequence identify and explain the sequence of events in 
texts 

 I can identify what happens first, 
next and lastly. 

 I can order all of the key events. 
 I can explain why this order of 

events is correct. 
1d Infer make inferences from the text  I can visualise the text. 

 I can use clues from the text to 
support my understanding. 

 I can understand what the 
author has told me, but not said 
explicitly. 

1e Predict  predict what might happen on the basis of what 
has been read so far 

 I can use scanning to get the gist 
of the text.      

 I can use clues from the text to 
make a prediction. 

1f Summarise recount the main points, or most important  
information in a text 
 
 

 I can re-read the text for fluency 
and prosody.  

 I can scan to identify the key 
information in the text. 

 I can identify the ‘big ideas’, or 
key themes. 
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Supported Reading 
This is a 20 minute reading lesson, which gives all children the opportunity to read with an 
adult. The lesson focuses on developing the children’s word reading and understanding. 
Together, with an adult, the children develop their vocabulary, read a range of styles of 
writing and discuss a variety of questions to develop their understanding. 
 
Supported reading groups can be arranged according to current attainment, or as mixed 
attainment groups. This is dependent upon the needs of the cohort.  
 
Supported reading sessions must link to the year groups reading objectives and focus on 
links with the reading domains. Texts must be of high quality and where possible, link to 
current learning. They should capture the children’s interest from the very start and sustain 
their engagement. 
 
Whole Class Reading 

Reading domains KS2: 

Reading Domain Success Criteria 

2a Explain give / explain the meaning of words in 
context 

 I can read unfamiliar words. 
 I can read around the word to work out its meaning. 
 I can explain the meaning of words in context.  

2b Retrieve retrieve and record information / identify 
key details from fiction and non-fiction 

 I can scan to identify the key information in the 
text. 

 I can locate the 5Ws within the text. 
 I can skim to locate information in the text to show 

understanding. 

2c 
Summarise 

summarise main ideas from more than one 
paragraph 

 I can re-read the text for fluency and prosody.  
 I can scan to identify the key information in the 

text. 
 I can identify the ‘big ideas’, or key themes. 

2d Infer make inferences from the text / explain and 
justify inferences with evidence from the 
text 

 I can activate prior knowledge and make links. 
 I can use clues from the text as evidence for 

explanations. 
 I can understand what the author has implied, but 

not said explicitly. 

2e Predict  predict what might happen from details 
stated and implied 

 I can scan to identify the key information in the 
text.      

 I can use what I have read so far and my general 
knowledge to make a sensible prediction. 

 I can use clues from the text to make a prediction. 

2f Meaning identify / explain how information / 
narrative content is related and contributes 
to meaning as a whole 

 I can scan to identify the key information in the text  
 I can understand why the author has chosen certain 

words and what connotation they have. 
 I can identify how information and events within a 

text are linked. 

2g Language identify / explain how meaning is enhanced 
through choice of words and phrases 

 I can identify synonyms for words in the text. 
 I can explain the effect of particular words and the 

impact they have on the reader. 

2h Compare make comparisons within the text  I can scan to identify the key information in the 
text.  

 I can identify similarities within the text. 
 I can identify differences within the text. 
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The aim of whole class reading is to raise standards in reading, as all the children are being 
taught by the ‘teacher expert’. Teaching the whole class allows the children to work through 
more challenging texts and enables them to benefit from the teacher’s expert explanations, 
modelling, questioning and feedback.  
 
All lessons should last for a minimum of 45 minutes, with the exception of EYFS, and should 
follow the whole class reading structure. The approach offers clear guidance, whilst still 
offering flexibility and autonomy in teachers’ planning.  There are a bank of different 
teaching approaches that teachers can choose to utilise.  
 
Preference is for texts to be taken from a reading book (including core texts and link texts). 
If they are chosen from the internet with the intention of supporting topics or themes then 
they must be of a suitably high quality. The aim is that by the end of the week, the children 
are immersed in a book and are eager to read it in their own time. Copies of the text must 
be displayed in your reading corner and ‘we are reading’ must be updated as the text 
changes.  
 
Key principles of reading: 
In all whole class reading sessions there must be evidence of the following: 
 
1. Teachers should ensure that all children are engaged and enjoying the text being read. 
Reading for pleasure is key. Let them enjoy the text. 
2. Develop pupils’ background knowledge of a subject. This must take place at the start of 
the lesson or before beginning a new text. This differs from pre-teaching vocab. This is 
important in allows pupils to gain an overall understanding of key concepts within the text. 
2. Pre teach vocabulary using visuals to support. 
3. Focus on the children being questioned on the main ideas, the gist, summarising key 
events/information before analysing in detail.  
4. After asking children about main events, include a further exciting section within the 
session. This can be through the use of a film clip, short drama activity, picture reveal, hot 
seating, conscious alley, freeze framing or a simple role play.  
5. Focus on a deeper analysis of language and vocabulary. The experience children have 
had before will enhance their understanding and make it more accessible to them.  
6. Within whole class reading, ensure sufficient time for independent learning.  
7. Whenever teaching reading, the class teacher will model an expressive reading style. 
Through emphasis of pace and clearly following the punctuation, teachers will provide a 
quality model to pupils.  
8. Consider providing pupils with statements to discuss as well as asking questions.  
9. Ensure some of the comprehension work is oral and provide pupils with model answers 
to discuss and analyse. These will guide pupil’s efforts when they are composing written 
answers. 

 
Whole Class Reading Structure: 
Whole Class Reading time must be spent predominantly on the children reading.  This can 
be achieved in several different ways. 
Reading lessons should always begin with the children doing some reading 
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KS1 should use the strategy of I DO, WE DO, YOU DO when reading a more challenging text 
aloud. 
Vocabulary must still be referred to in the lesson however the amount of words that are 
focused on prior to reading should be limited to only those that are essential for pupils to 
understand the key ideas (the gist) in the text. 
All KS1 and KS2 classes should be following the text with colour card. 
Teachers must use the probing question sheet when planning comprehension questions.  

 
Whole Class Reading Structure 

Introduce the LQ 

The LQ must always be skill specific (children read this) – refer to reading progression of skills  
 
Alongside the LQ must be a set of reading strategies that the children will be using to achieve the 
reading skill.  

Introduce the text – Monday Only (5 minutes) 

Introduce the text to the children by showing them only the title of the book - Children read the title 
Explain that you will be reading only the first section, or chapter 1. This is an opportunity for you 
explore the title with the children, allowing them to predict what it might be about and develop their 
inference skills.  
 
Next, reveal the front cover so that the children are exposed to the whole book. What relevance do 
the illustrations have? Has this changed your original prediction? Why?  

Vocabulary Revisit and Summarising (5 minutes) 

This must consist of a quick activity that goes over some of the new vocabulary discussed in the 
previous lesson. This could be a simple matching activity on the IWB or assessing whether the children 
can put the word into a verbal sentence.  
Children should be reading the words on the board aloud 
 
Following on from this, a quick revisit of yesterday’s text needs to be summarised with the children so 
that they retain what they have read so far. The main ideas in the text should be discussed. What we 
read was about…. 

Reading for pleasure  

Before commencing a reading of the text pre-teach any vocabulary that children will need to 
understand if they are to get the main idea from the text (the gist). Try to do this quickly. 
 
Ensure that all children are engaged and enjoying the text being read. Reading for pleasure is key. Let 
them enjoy the text. When teaching reading, model an expressive reading style providing a quality 
model to pupils. Get them excited about the text.  
 
This can be done in different ways: 

 Reading buddies (dyad reading) 

 Reading aloud  

 I do, we do, you do  

 Teacher reads followed by individual pupils 

 Silent independent reading (of short sections and then discussed) 

New Vocabulary 



8 

 

After each section of the text has been read, children should then independently identify new 
vocabulary.  
 
The class teacher should pre-select the vocabulary that they think will be identified by the children so 
that all definitions can be provided.  
 
Select children to share newly identified vocabulary. Children discuss in pairs what the meaning could 
be using the strategy of reading around the word.  
 
Dictionaries must always be on tables, however the children must not rely on these. 

Repeat the process above until all the text has been read.  

Visuals 

Pictures of new vocabulary to be displayed should be as large and clear as possible 

Understanding 

Now that the text has been read, the children can look even deeper into it and express their initial 
thoughts and understanding. For example: 
 
True or False                              
Agree or Disagree 
Fact or Opinion  
Two truths and a lie  
Tell me Grid 
Statements to discuss 

Comprehension  

Present the children with some comprehension questions about the text that they can answer orally 
with their reading partners. Provide pupils with model answers (pre-prepared at the planning stage) 
to discuss and analyse. The children then independently answer 1 or 2 comprehension questions.  

Speed Reading 

 All lessons must end with a quick 5-minute speed reading activity that reinforces the new 
vocabulary introduced at the beginning of the lesson.  

 Encourage the children to always place their finger on the very first word and move their finger 
from left to right until they find the word.  

 ‘Find and point to the word that means ‘evening meal’. The children should point to the word 
‘supper’.  

 
Progression of reading skills: 
By the time our children leave Lady Margaret Primary School we aim for all of our pupils to 
leave as free, confident readers with a love of reading. Your child will be using their reading 
for learning across all subjects as well as for pleasure, and they will be developing their own 
reading tastes. 
The emphasis is now on your child reading and responding to what they read accurately and 
quickly. They will be using accurate grammar and punctuation, as well as adventurous ideas, 
words, sentences, and paragraphs, to improve their writing as they draw on their wider 
reading experience. Your child should also be able to read and spell unfamiliar words using 
their knowledge of phonics and word structure. They will develop their spoken language 
through public speaking, performance, and debate. 
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We want the children to have a secure understanding of the different reading skills and 
know how to apply the reading strategies confidently. 
 

 Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

Decoding • apply 
phonic 
knowledge 
to decode 
words 

• speedily 
read all 
40+ 
letters/gro
ups for 
40+ 
phonemes 

• read 
accurately 
by 
blending 
taught GPC 

• read 
common 
exception 
words 

• read 
common 
suffixes (-s, 
-es, -ing, -
ed, etc.) 

• read 
multisyllab
le words 
containing 
taught 
GPCs 

• read 
contractio
ns and 
understan
ding use of 
apostroph
e 

read aloud 
phonically-
decodable 
texts 

*secure 
phonic 
decoding 
until reading 
is fluent 

*read 

accurately 

by blending, 

including 

alternative 

sounds for 

graphemes 

*read 
multisyllable 
words 
containing 
these 
graphemes 

*read 
common 
suffixes 

*read 
exception 
words, 
noting 
unusual 
corresponde
nces 
*read most 
words quickly 
& accurately 
without overt 
sounding and 
blending 

*apply 

their 

growing 

knowledg

e of root 

words, 

prefixes 

and 

suffixes, 

both to 

read 

aloud and 

to 

understan

d the 

meaning 

of new 

words 

they meet 

*read 
further 
exception 
words, 
noting the 
unusual 
corresponde
nces 
between 
spelling and 
sound, and 
where these 
occur in the 
word 

*apply 

their 

growing 

knowledg

e of root 

words, 

prefixes 

and 

suffixes, 

both to 

read 

aloud and 

to 

understan

d the 

meaning 

of new 

words 

they meet 

*read 
further 
exception 
words, 
noting the 
unusual 
corresponde
nces 
between 
spelling and 
sound, and 
where these 
occur in the 
word 

*apply their 
growing 
knowledge of 
root words, 
prefixes and 
suffixes 
(morphology 
and 
etymology), 
both to read 
aloud and to 
understand 
the meaning 
of new words 
that they 
meet 

*apply their 
growing 
knowledge of 
root words, 
prefixes and 
suffixes 
(morphology 
and 
etymology), 
both to read 
aloud and to 
understand 
the meaning 
of new words 
that they 
meet 
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Range of 
Reading 

• listening 

to and 

discussing 

a wide 

range of 

poems, 

stories and 

non-fiction 

at a level 

beyond 

that at 

which they 

can read 

independe

ntly 

being 
encouraged 
to link what 
they read or 
hear read to 
their own 
experiences 

*listening to, 
discussing 
and 
expressing 
views about 
a wide range 
of 
contemporar
y and classic 
poetry, 
stories and 
non-fiction at 
a level 
beyond that 
at which they 
can read 
independentl
y 

*listening to 

and 

discussing a 

wide range 

of fiction, 

poetry, 

plays, non-

fiction and 

reference 

books or 

textbooks 

*reading 
books that 
are 
structured in 
different 
ways and 
reading for a 
range of 
purposes 

*listening to 

and 

discussing a 

wide range 

of fiction, 

poetry, 

plays, non-

fiction and 

reference 

books or 

textbooks 

*reading 
books that 
are 
structured in 
different 
ways and 
reading for a 
range of 
purposes 

*continuing 

to read and 

discuss an 

increasingly 

wide range 

of fiction, 

poetry, 

plays, non-

fiction and 

reference 

books or 

textbooks 

*reading 

books that 

are 

structured in 

different 

ways and 

reading for a 

range of 

purposes 

*making 
comparisons 
within and 
across books 

*continuing 

to read and 

discuss an 

increasingly 

wide range 

of fiction, 

poetry, 

plays, non-

fiction and 

reference 

books or 

textbooks 

*reading 

books that 

are 

structured 

in different 

ways and 

reading for 

a range of 

purposes 

*making 
comparisons 
within and 
across books 

Familiarity 
with texts 

*becoming 

very 

familiar 

with key 

stories, 

fairy 

stories and 

traditional 

tales, 

retelling 

them and 

considerin

g their 

particular 

characteris

tics 

*recognisin
g and 
joining in 
with 
predictable 
phrases 

*becoming 

increasingly 

familiar with 

and retelling 

a wider 

range of 

stories, fairy 

stories and 

traditional 

tales 

*recognising 
simple 
recurring 
literary 
language in 
stories and 
poetry 

*increasin

g their 

familiarity 

with a 

wide 

range of 

books, 

including 

fairy 

stories, 

myths and 

legends, 

and 

retelling 

some of 

these 

orally 

*identifying 
themes and 
conventions 
in a wide 
range of 
books 

*increasin

g their 

familiarity 

with a 

wide 

range of 

books, 

including 

fairy 

stories, 

myths and 

legends, 

and 

retelling 

some of 

these 

orally 

*identifying 
themes and 
conventions 
in a wide 
range of 
books 

*increasing 

their 

familiarity 

with a wide 

range of 

books, 

including 

myths, 

legends 

and 

traditional 

stories, 

modern 

fiction, 

fiction from 

our literary 

heritage, 

and books 

from other 

cultures 

and 

traditions 

*identifying 
and 
discussing 
themes and 
conventions 
in and across 

*increasing 

their 

familiarity 

with a wide 

range of 

books, 

including 

myths, 

legends 

and 

traditional 

stories, 

modern 

fiction, 

fiction from 

our literary 

heritage, 

and books 

from other 

cultures 

and 

traditions 

*identifying 
and 
discussing 
themes and 
conventions 
in and across 
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a wide range 
of writing 

a wide range 
of writing 

Poetry & 
Performan
ce 

*learning to 
appreciate 
rhymes and 
poems, and 
to recite 
some by 
heart 

*continuing 
to build up a 
repertoire of 
poems learnt 
by heart, 
appreciating 
these and 
reciting 
some, with 
appropriate 
intonation to 
make the 
meaning 
clear 

*preparing 

poems and 

play scripts 

to read 

aloud and 

to perform, 

showing 

understand

ing through 

intonation, 

tone, 

volume 

and action 

*recognising 
some 
different 
forms of 
poetry 

*preparing 

poems and 

play scripts 

to read 

aloud and 

to perform, 

showing 

understand

ing through 

intonation, 

tone, 

volume 

and action 

*recognising 
some 
different 
forms of 
poetry 

*learning a 
wider range 
of poetry by 
heart 
preparing 
poems and 
plays to read 
aloud and to 
perform, 
showing 
understandin
g through 
intonation, 
tone and 
volume so 
that the 
meaning is 
clear to an 
audience 

*learning a 
wider range 
of poetry by 
heart 
preparing 
poems and 
plays to read 
aloud and to 
perform, 
showing 
understandin
g through 
intonation, 
tone and 
volume so 
that the 
meaning is 
clear to an 
audience 

Word 
meanings 

*discussing 
word 
meanings, 
linking new 
meanings to 
those 
already 
known 

*discussing 

and 

clarifying 

the 

meanings 

of words, 

linking new 

meanings 

to known 

vocabulary 

*discussing 
their 
favourite 
words and 
phrases 

*using 
dictionaries 
to check the 
meaning of 
words that 
they have 
read 

*using 
dictionaries 
to check the 
meaning of 
words that 
they have 
read 
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Understan
ding 

*drawing 

on what 

they 

already 

know or 

on 

backgroun

d 

informatio

n and 

vocabulary 

provided 

by the 

teacher 

*checking 
that the 
text makes 
sense to 
them as 
they read 
and 
correcting 
inaccurate 
reading 

*discussing 

the 

sequence of 

events in 

books and 

how items 

of 

information 

are related 

*drawing on 

what they 

already 

know or on 

background 

information 

and 

vocabulary 

provided by 

the teacher 

*checking 
that the text 
makes sense 
to them as 
they read 
and 
correcting 
inaccurate 
reading 

*checking 

that the text 

makes 

sense to 

them, 

discussing 

their 

understandi

ng and 

explaining 

the 

meaning of 

words in 

context 

*asking 

questions 

to improve 

their 

understand

ing of a 

text 

*identifying 
main ideas 
drawn from 
more than 
one 
paragraph 
and 
summarising 
these 

*checking 

that the text 

makes 

sense to 

them, 

discussing 

their 

understandi

ng and 

explaining 

the 

meaning of 

words in 

context 

*asking 

questions 

to improve 

their 

understand

ing of a 

text 

*identifying 
main ideas 
drawn from 
more than 
one 
paragraph 
and 
summarising 
these 

* checking 

that the 

book makes 

sense to 

them, 

discussing 

their 

understandi

ng and 

exploring 

the 

meaning of 

words in 

context 

*asking 
questions to 
improve 
their 
understandi
ng 
*summarisin
g the main 
ideas drawn 
from more 
than one 
paragraph, 
identifying 
key details to 
support the 
main ideas 

* checking 

that the 

book makes 

sense to 

them, 

discussing 

their 

understandi

ng and 

exploring 

the 

meaning of 

words in 

context 

*asking 
questions to 
improve 
their 
understandi
ng 
*summarisin
g the main 
ideas drawn 
from more 
than one 
paragraph, 
identifying 
key details to 
support the 
main ideas 

Inference *discussing 
the 
significance 
of the title 
and events 
*making 
inferences 
on the basis 
of what is 
being said 
and done 

*making 

inferences 

on the basis 

of what is 

being said 

and done 

*answering 
and asking 
questions 

*drawing 
inferences 
such as 
inferring 
characters’ 
feelings, 
thoughts and 
motives from 
their actions, 
and 
justifying 
inferences 
with 
evidence 

*drawing 
inferences 
such as 
inferring 
characters’ 
feelings, 
thoughts and 
motives from 
their actions, 
and 
justifying 
inferences 
with 
evidence 

*drawing 
inferences 
such as 
inferring 
characters’ 
feelings, 
thoughts and 
motives from 
their actions, 
and justifying 
inferences 
with 
evidence 

*drawing 
inferences 
such as 
inferring 
characters’ 
feelings, 
thoughts and 
motives from 
their actions, 
and justifying 
inferences 
with 
evidence 

Prediction *predicting 
what might 
happen on 
the basis of 
what has 
been read 
so far 

*predicting 

what might 

happen on 

the basis of 

what has 

been read 

so far 

*predicting 
what might 
happen from 
details 
stated and 
implied 

*predicting 
what might 
happen from 
details 
stated and 
implied 

*predicting 
what might 
happen from 
details stated 
and implied 

*predicting 
what might 
happen from 
details stated 
and implied 



13 

 

Authorial 
Intent 

  *discussin

g words 

and 

phrases 

that 

capture 

the 

reader’s 

interest 

and 

imaginatio

n 

*identifying 
how 
language, 
structure, 
and 
presentation 
contribute to 
meaning 

*discussin

g words 

and 

phrases 

that 

capture 

the 

reader’s 

interest 

and 

imaginatio

n 

*identifying 
how 
language, 
structure, 
and 
presentation 
contribute to 
meaning 

*identifyi

ng how 

language, 

structure 

and 

presentat

ion 

contribut

e to 

meaning 

*discuss and 
evaluate how 
authors use 
language, 
including 
figurative 
language, 
considering 
the impact 
on the reader 

*identifyi

ng how 

language, 

structure 

and 

presentati

on 

contribut

e to 

meaning 

*discuss and 
evaluate how 
authors use 
language, 
including 
figurative 
language, 
considering 
the impact 
on the 
reader 

Non-fiction  *being 

introduced 

to non-

fiction 

books that 

are 

structured 

in different 

ways 

*retrieve 

and record 

informatio

n from 

non-fiction 

*retrieve 

and record 

informatio

n from 

non-fiction 

*distinguish 
between 
statements 
of fact and 
opinion 
*retrieve, 

record 

and 

present 

informati

on from 

non- 

fiction 

*distinguish 
between 
statements 
of fact and 
opinion 
*retrieve, 

record 

and 

present 

informati

on from 

non- 

fiction 

Discussing 
reading 

*partici

pate in 

discussi

on 

about 

what is 

read to 

them, 

taking 

turns 

and 

listening 

to what 

others 

say 

*explain 
clearly their 
understandi
ng of what 
is read to 
them 

*participat

e in 

discussion 

about 

books, 

poems & 

other 

works that 

are read to 

them & 

those that 

they can 

read for 

themselves

, taking 

turns and 

listening to 

what 

others say 

*explain 

*participat

e in 

discussion 

about both 

books that 

are read to 

them and 

those they 

can read 

for 

themselve

s, taking 

turns and 

listening to 

what 

others say 

*participat

e in 

discussion 

about both 

books that 

are read to 

them and 

those they 

can read 

for 

themselve

s, taking 

turns and 

listening to 

what 

others say 

*recommen

ding books 

that they 

have read to 

their peers, 

giving 

reasons for 

their 

choices 

*participat

e in 

discussions 

about 

books, 

building on 

their own 

and others’ 

ideas and 

challenging 

views 

*recommen

ding books 

that they 

have read to 

their peers, 

giving 

reasons for 

their choices 

*participat

e in 

discussions 

about 

books, 

building on 

their own 

and others’ 

ideas and 

challenging 

views 

courteously 
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Differentiation: 
 
We aim to provide for all children so that they achieve as highly as they can in English, 
according to their individual abilities. By means of on-going assessment, we can highlight a 
difficulty or identify which individuals or groups are under achieving and for what reasons 
and will take steps to improve their attainment.  
 
Children who are identified as greater depth throughout all areas of the curriculum will also 
be identified and suitable challenges provided within daily teaching. Children who are 
underperforming will also be part of the class teacher’s focus 5.  
 
Pupils with SEND 
It is expected that all SEN children are part of whole class reading. They should be sat next 
to a confident reader (DYAD reading). It is vital that the children are exposed to the 
language and attempt to join in with the reading of the text. Their question types however, 
may be differentiated and focus more on retrieval and vocabulary. It is important for SEN 
children to be given the opportunity to discuss and answer questions verbally with their 
partners and their teacher. 
The focus must be placed on support for the SEN children and not about them doing 
something entirely different from the other children. There must be opportunities to read 
either sounds, words or phrases using their phonics. 
 
Bottom 20% 
Pupils who are currently lower attaining in reading are also to be paired with more able and 
confident readers (DYAD reading). This will help with their fluency and improve their 
comprehension through paired discussion. 

and discuss 

their 

understandi

ng of books, 

poems and 

other 

material, 

both those 

that they 

listen to 

and those 

that they 

read for 

themselves 

courteously 

*explain and 
discuss their 
understandi
ng of what 
they have 
read, 
including 
through 
formal 
presentation
s and 
debates, 
*provide 
reasoned 
justifications 
for their 
views 

*explain and 
discuss their 
understandi
ng of what 
they have 
read, 
including 
through 
formal 
presentation
s and 
debates, 
*provide 
reasoned 
justifications 
for their 
views 
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The focus must be placed on supporting the bottom 20% through scaffolding, visuals, word 
banks and other useful strategies. In this way the sessions will be more accessible for them. 
There must be opportunities to read either sounds, words or phrases using their phonics. 
 
EAL pupils 
EAL pupils in the early stages of learning English have a temporary additional need. Whenever 
possible they need to be working alongside a pupil who shares their first language. It is good 
practice to encourage them to use this first language when working together alongside 
English (this doesn’t confuse the pupil new to English). Teachers should be aware of the 
following key points from research: 

 Phonics may not help EAL learners to identify words, as the words may be unfamiliar to 
them 

 Developing an EAL pupil’s vocabulary is key. This can be done by: drawing pupils’ attention 
to environmental print; displays that link useful vocabulary to visual clues; word lists of 
commonly used vocabulary translated into the child’s L1 

 Labels on all objects around the school and in the classroom; reading books that reflect 
new vocabulary learnt in the classroom. 

 One useful strategy is to give children sentences that have been jumbled up and asking 
them to work in pairs to put them in the correct order 

 

There must be opportunities to read either sounds, words or phrases using their phonics. 

Displays 
 
Class Library 
Each class is expected to have a well-presented, consistently attractive and organised, class 
library. The aim of this is to promote reading and display a love of reading. 
Every term, classes will be presented with books to be displayed in their class libraries, 
including high quality stories suitable for all types of readers and linking to topics taught 
within that term. 
Non-negotiable features for class libraries: 

 The class library must be immaculately organised and look inviting at ALL times.  

 Books must be placed on the shelf neatly so that front covers of books are displayed 

clearly. 

 Focus author – information about the author and other books written by the author 

should be displayed. Books written by the focus author must be clearly displayed, 

too. 

 5Ws (used as prompts for questioning) and reading domains  

 Have pictures of the children reading. 

 Recommendations from the children and teacher 

 Recommended Reads are to be displayed on a separate reading rack  

 The recommended Reads list must be on display 

 The recommended Reads tracking list must be on display 

 The recommended Reads folder must be kept up-to-date. 

 Cushions should be used to create an inviting environment. 

EYFS – Reception example: 
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KS1 – Year 1 example: 
 
 
 
 
 
 
 
 
 
 
 
 
KS2 – Year 4 example: 
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Display 

 Our story time read is… 

 In our reading lessons, we are enjoying… 

  

 
 
 
 
Recommended Reads 
Recommended Reads are a selection of texts that we would like all pupils to read by the end 
of an academic year. Each year group has 15 recommended reads for the children to read at 
home.  
All classes will get 2 copies of each recommended read and these must be displayed on the 
book rack to avoid any copies becoming lost.  
Each class will have a Recommended Reads folder, with book review templates. Children 
must be encouraged to read the books and complete reviews. 
The borrowing, return and completion of a book review will be recorded on the 
recommended reads tracking sheet, which is displayed in the reading corner.  
 
Children who read a recommended read and complete a book review will receive a 
certificate in the weekly achievement assembly. 
5 Recommended Reads = Bronze 
10 Recommended Reads = Silver 
15 Recommended Reads = Gold and a prize consisting of: one free book, a star reader badge 
and a £5 gift voucher.  
All year groups must have a corridor display that promotes the recommended reads.  
 
Every Day Every Night 
At LMPS our key priority is getting the children reading every 
day. All classrooms will have a small board called Every Day, 
Every Night to monitor which children are doing just that. 
Backing paper and headings will all be provided to ensure 
consistency across the school. All boards must have a class list 
for you to begin tallying the results.  
As the children enter the classroom they should present their 
reading record to you. If they have read the previous night 
then you tally this on the list.  
This must be checked every morning. By the end of the half 
term, any children that have read every day will get a 
certificate. This will also be useful to identify children who 
need targeting for reading boosters and 1:1 reading.  
 

Library 
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Each class will be allocated a 30 minute time slot per week. All children will be given a 
library bag. Children are only allowed to take books from the library if they have their library 
bag. Each child must take a minimum of 2 books per week that are pitched at their current 
reading attainment level. Please check this before issuing the book. 
 
Books are organised according to their surnames and non-fiction books are grouped by 
topics. 
 
Reading ambassadors will tidy the library during the library slot. KS2 reading ambassadors 
will have 3 lunch slots during the week to ensure all books are scanned as returned and 
displayed correctly on shelves.  
 
EYFS Library 
The Early Years library is located in the rainforest room. Books are sorted according to 
subject eg: Fairytales, Jungle animals. There is a small sticker on the front of the book which 
shows which ‘subject’ it belongs to. There is a matching sticker on the label on the boxes / 
display shelves. 
  
In Reception, each class should have two library monitors who can remain behind with 
support staff to tidy the library following a session. 
 
Outdoor Library  
The outdoor library also has a range of books suited for all ages and attainment levels. KS2 
helpers will read with children in the outdoor library. A list of children to be read with will 
be aligned to the reading priority list. Children not on the list will not be able to access the 
library.  

 
Assessment 
Each term, the children will complete a Rising Stars reading test. There may be different 
arrangements for Years 2 and 6. Data to be recorded on Fisher Family Trust. 
Reading stages, standardised scores of assessments and provision in place are to be updated 
on the Tracking of Reading spreadsheet every half-term. 
Daily assessment must take place through 1:1 reading, supported reading sessions and 
whole class reading lessons.  
Reading priority list must be updated regularly in the 1:1 reading folder. Reading booster 
lists must also be updated accordingly.  
PM benchmarking is also used as a baseline for assessment. 
 
Pupils will have a record of their reading in: 

 KS1 english books and KS2 reading books 

 Home reads folders 

 One to one reading folders  

 Tracking of reading spreadsheet  

 PM benchmarking 
 
Marking: 
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Staff are to require to assess reading through house point stickers, corrections and verbal 
feedback. 
Pupils can also peer mark work using purple pen. This must be checked by the class teacher 
to ensure this is being done correctly.  
 

Monitoring, evaluation and review  
 
The Reading Lead and SLT rigorously monitor the quality of teaching and learning through 
work scrutinies, lesson observations, folders, looking at the quality of learning environments 
and pupil voice.  
 
The Headteacher and English leaders of learning will monitor the effectiveness of this policy 
on a termly basis. The headteacher and English leaders of learning will report to the 
governing body on the effectiveness of the policy annually and, if necessary, make 
recommendations for further improvements.  
 
Deep Dives 
Subject deep dives into reading will provide the SLT with a thorough examination of the 
subject providing information through book scrutinies, which show evidence of progress and 
attainment within classes, year groups and across the school, ensuring consistency of 
teaching and learning.  Pupil voice allows the Reading leader of learning and the senior 
leadership team to assess how effectively the curriculum is being taught and the sticky 
knowledge, which the pupils are retaining.  This information is then used to improve teaching 
and learning. 

Cross-curricular themes and how Reading links with other subjects: 

 
Teachers should seek to take advantage of opportunities for Reading to make cross-curricular 
links where relevant. They plan for pupils to practise and apply the skills, knowledge and 
understanding acquired through Reading lessons to other areas of the curriculum using the 
principles of reading document to ensure the consistency and quality of reading through 
other subjects does not drop. 

 
The role of parents internally and externally: 
 
Parents can play a pivotal role in the development of Reading skills. We aim to provide parents 
the support they require to allow children to embrace reading opportunities at home, as well 
as their school environment.  
 
Parents will be provided reading workshops so that they are aware of the rationale behind 
the curriculum that is used.  Many parents support their pupil’s reading successes during 
achievement assemblies. Parents provide support for daily reading, phonics, comprehension 
texts as part of their child’s home learning.  
 
Parents are further encouraged to support pupils at home by: 

 Practising daily phonics (EYFS, KS1 and for children working below ARE) 

 Daily reading of stage books/PL books and library books 
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 Visiting the local library 

 Providing opportunities for pupils to complete reading comprehensions set as home 
learning 

 Completing book reviews (recommended reads) 

 Reading newsletter – finding out about events at LMPS linked to reading, the impact 
of daily reading and suggested reads 

 Encourage their children to speak in full sentences using correct Standard English 

 

Resources: 
 
In September, all class teachers will be provided with packs including the following: 

 Everyday Every Night lettering 

 The Recommended Reads list for display 

 The Recommended Reads tracking class list 

 The 5 Ws for display 

 The Key principles for reading 

 The Whole class reading structure 

 Reading domains (KS1 and KS2 differentiated)  

 ‘In our reading lessons, we are enjoying’ 

 ‘Our story time read is’   

 ERIC principles  

 

Useful websites: 
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_
data/file/335186/PRIMARY_national_curriculum_-_English_220714.pdf 
English programmes of study: key stages 1 and 2 
https://www.testbase.co.uk/ 
All staff members need to create their own login. 
This is a fantastic resource for past reading papers that can be used for supported reading 
lessons.  
http://www.storyonline.net/ 
This is a great resource to use to promote reading for pleasure – although this should not 
replace story time.  
https://www.oxfordowl.co.uk/ 
Oxford owl contains a vast range of free ebooks to read aloud with the children. This will 
help to develop the children’s reading pace and fluency.  
https://readingeggs.co.uk/ 
Some children at the school have already been allocated memberships. Parents can pay for 
this if they would like to sign their child up.  
 
Useful documents: 

 Reading guidance for staff 

 Whole Class Reading planning guidance 

 Supported Reading planning guidance 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/335186/PRIMARY_national_curriculum_-_English_220714.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/335186/PRIMARY_national_curriculum_-_English_220714.pdf
https://www.testbase.co.uk/
http://www.storyonline.net/
https://www.oxfordowl.co.uk/
https://readingeggs.co.uk/
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 Home Reads guidance 

 One to one reading guidance 

 Stage books guidance  
 
Links with other policies: 

 EAL Provision and Mid Year Arrivals Policy 

 Assessment Policy 

 SEND Policy 

 Writing policy 

 Oracy Policy 

 EYFS Policy 
 
 

Roles and Responsibilities 
 
The Reading leader of learning will give precedence to enhancements for the teaching and 
learning of Reading across the school and adds to the school improvement plan, in 
consultation with the Headteacher and Governing Body, driving forward the improvement of 
Reading teaching and progress and achievement of learners. They will converse frequently 
with the Headteacher and the governors the progress of executing the National Curriculum 
for Reading in school. They will ensure that the school’s senior leadership team and governors 
are kept up-to-date about the quality of teaching and learning in Reading and the 
implementation of the reading domains. They will work in close partnership with the school’s 
senior leaders to ensure the learning needs of all pupils in Reading are met effectively as well 
as analyse assessment data in order to plan whole school improvements in Reading or 
specifically within a year group/phase. The subject leader will monitor pupils’ progress and 
will monitor and evaluate Reading provision in the school by conducting regular work 
scrutinies, learning walks, deep dives and pupil voices as well as analysing whole school 
moderations. They will then use this information to inform and where necessary update the 
subject development plan, which will detail how standards in the subject are to be maintained 
and developed further. They will track the progress of identified groups of pupils. 

 
They will lead by example by setting high standards in their own teaching and raises the profile 
of Reading at Lady Margaret Primary School through best practice. This will be done through 
the modelling of lessons, as suitable, to new staff, NQTs and peers to support continued 
professional development. They will monitor progression and continuity of Reading 
throughout the school through lesson observations and regular monitoring of outcomes of 
reading in reading and English books, along with robust monitoring of the Tracking of Reading 
spreadsheet per class, with a view to identifying the support they (teacher and/or student) 
need. They will ensure that all staff have access to the relevant resources they will require to: 
ensure teachers understand the requirements of the National Curriculum and support them 
to plan high quality lessons. 
 
The subject leader will ensure that all staff have access to professional development including 
observations of outstanding practice in the subject and through regularly preparing, 
organising, and leading insets and CPD activities to support staff in developing areas of 
Reading where they feel less confident. They will work alongside the SENCo to ensure the 
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writing targets of SEND pupils are met. They will evaluate, on a regular basis, the policy and 
scheme of work to ensure they form the basis of practice of Writing within the school. 
 
The subject leader will, on a regular basis, organise, audit and purchase whole school and 
class-based Reading resources. They will read widely around pedagogy relating to the learning 
and teaching of English; takes responsibility for managing own professional development by 
participating in external training, independent private study, engaging in educational research 
and scholarly reading. They will develop opportunities for parents/carers to become more 
involved in Reading education; keeps parents informed about Reading issues. They will ensure 
the high quality of Reading displays around the school, present certificates of achievement 
during end of term assemblies and involve the school in ‘celebrations’ of Reading, including 
participation in events such as Poetry Week. The subject leader will extend relationships and 
make contacts beyond the school. 

 
 
 
 
 


